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Annex 3: Additional MEL Considerations for Youth  
and Agriculture
Youth and Agriculture Learning Agenda
A recent USAID study that examined youth inclusion in select Feed the Future activities found that Mission 
staff who embrace an open, reflective culture are best equipped to adjust programs and make a significant 
impact with youth. In Uganda, for instance, activities that did not intentionally target youth, and subsequently 
experienced challenges with working with youth populations, were able to quickly adjust when they embraced 
a Collaboration, Learning, and Adaptation (CLA) approach. Developing a Youth Learning Agenda was also 
recommended as a priority for youth-mainstreamed program design.

Potential Youth in Agriculture Learning Agenda questions include:

1. How does the explicit and intentional targeting of youth in Feed the Future projects affect project 
outcomes as compared to not explicitly targeting youth? Which youth-inclusive approaches are 
most effective at achieving, or magnifying, intended outcomes? What are the other (unintended) 
benefits that Feed the Future projects have experienced from intentionally including youth in their 
programs? What are the risks or trade-offs of targeting youth in Feed the Future projects, and how 
can such risks be mitigated? 

2. What specific traits, characteristics, skills, assets, resources, or other external factors make a young 
person more likely to engage in certain agriculture activities over others? What factors motivate 
youth to remain in or return to farming? What are the disincentives to engaging in agriculture or 
food systems, and/or other factors that attract youth to alternative livelihoods? What incentives 
work to engage youth in commercial agriculture as producers, aggregators, transporters, traders 
or end-market buyers? What specific issues influence the decisions of young female farmers 
specifically, and how can they be addressed effectively? 

3. What are the major policy barriers impeding youth participation in agriculture and food systems? 
What interventions are effective at removing or overcoming these policy barriers, and to what 
extent are these interventions cost-effective? 

4. What role can youth play in promoting nutrition-sensitive agriculture behavior change? 

5. What role can youth play in promoting climate-smart approaches to agriculture? 

6. In what way can youth engagement in agriculture and food systems contribute to  
gender transformation? 

7. In what way have Feed the Future projects leveraged youth’s willingness to adopt new technologies 
to benefit agriculture and food system productivity and performance? 

8. To what extent, and in what way, does participation in agricultural value chains discourage youth 
involvement in crime or violence? 

9. What strategies are necessary for youth to upgrade from lower return/subsistence agriculture  
to higher return commercial agriculture and agribusiness? What kinds of skills, assets, and  
resources are necessary for youth to make this transition and operate in commercial agriculture 
and agribusiness?
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• To what extent did the project increase young women’s and men’s income and/or 
participation in paid employment?

• How did the project change access to, ownership of, or control over land and other natural 
resources for young women versus men?  

• To what extent did the project lead to decreases in unpaid work for young men and women?
• To what extent did the project alter decision-making among young men and women with 

regards to agricultural production and use of income?

• Using state-of-the-art standards and practices in the measurement of PYD outcomes.
• Contributing knowledge-sharing products through the youthpower.org website.
• Attending YouthPower Learning events.
• Participating in one or more of the YouthPower Learning Communities of Practice, focused on  

youth engagement, gender and positive youth development, youth in peace and security, and  
cross-sectoral skills.

Unintended Gendered Consequences of Agriculture and Nutrition Interventions: 
Consideration should be given not only to how gender affects youth access to and 
participation in agricultural or nutrition programming, but also how this participation may 
influence prevailing gender norms, as well as women and girls’ opportunities more broadly. 
In agriculture interventions, for example, increased agricultural mechanization, for example, 
may relieve some women of time and work burdens. However, for other women (e.g., paid 
day laborers) it may mean reduced opportunities for work. A movement towards more 
formal structures of financial management (e.g., opening and use of bank accounts) has 
the potential to reduce young women’s access to or control over use of household income. 
Additionally, providing a young woman with new opportunities for income generation 
could shift power dynamics within a household, and may require additional behavior 
change communication strategies for improving gender roles and relationships. In nutrition 
interventions, too narrow a focus on mothers may not only add to women’s workloads 
but reinforce norms and knowledge gaps that prevent men from undertaking caregiving 
responsibilities and more equitable roles within the household.

Evaluating Youth and Gender Transformation: In order to evaluate the extent to 
which an agricultural project or activity decreases gaps between young men and women, 
the following questions could be adapted for project/activity evaluation:

Note: The USAID YouthPower Learning activity offers several opportunities for Missions and implementing 
partners to contribute to the Agency’s cross-sectoral youth learning agenda, such as:

http://www.youthpower.org/
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Youth Participation in MEL

• Enlisting youth participants to develop surveys and focus group questions
• Utilizing youth (e.g., post-secondary students) as student enumerators to be supervised and trained by 

a local subcontractor
• Training and paying young men and women to collect data from their peers
• Guiding young people through a community mapping exercise
• Facilitating discussions with youth participants on data results and findings
• Employing university students to conduct evaluations in partnership with their faculty advisors

Youth-inclusive CLA processes require an understanding of how and why changes occur from the youth’s 
perspective. Youth participatory research offers youth an opportunity to share their voice, learn more about the 
social issues in their community, and gain critical thinking and analytical skills.29 There are a variety of ways to 
include youth in research and evaluation, including:

Young people have contributed to the Mastercard Foundation’s research on dairy value 
chains through its Youth Think Tank initiative. With the support of the Rockefeller 
Foundation, ADD International and the Institute of Development Studies trained 
youth with disabilities to conduct research with their peers on access to market systems 
in Uganda. Also in Uganda, Restless Development has conducted youth-led research 
on youth livelihoods, while globally they are engaging youth in tracking the Sustainable 
Development Goals through the Accountability in Action Toolkit. Similarly, a special 
UNICEF publication is dedicated to adolescent participation in research. 

There are many opportunities and barriers to collecting data with youth, who can be 
considered both respondents but also data collection sponsors. Working with youth 
generally takes more time and supervision than with adults, which means that every phase 
of the research and program process will likely need more time than what is allowed. For 
example, project staff will need additional time to meaningfully include youth, which may 
also include training or capacity building for youth partners in the research or program 
design process.

As stated in the Positive Youth Development Measurement Toolkit:

Resources:  
YouthPower Learning Webinar: Engaging Youth in Research  
YouthPower Learning Webinar: Engaging Hard-to-Reach Youth in Research and Evaluation  
Positive Youth Development Measurement Toolkit

http://www.mastercardfdn.org/engaging-young-people-in-our-research-and-evaluation/
http://www.mastercardfdn.org/engaging-young-people-in-our-research-and-evaluation/
http://www.mastercardfdn.org/the-youth-think-tank/
https://opendocs.ids.ac.uk/opendocs/bitstream/handle/123456789/12730/Participatory%20Livelihoods%20Mapping%20%20with%20Persons%20with%20Disabilities%20in%20Uganda%2019_01_Final.pdf?sequence=312&isAllowed=y
http://restlessdevelopment.org/uganda-our-work
http://restlessdevelopment.org/youth-led-monitoring-of-the-global-goals-toolkits
https://www.unicef-irc.org/publications/879/
http://www.youthpower.org/resources/positive-youth-development-measurement-toolkit
https://www.youtube.com/watch?v=FtmwOwMWWCA
https://www.youtube.com/watch?v=EIAIH9LSCBM&feature=youtu.be
http://www.youthpower.org/resources/positive-youth-development-measurement-toolkit
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Cohesive youth groups can assist with keeping in touch with youth over the long term. Internal savings 
and lending groups are one means to locate youth members. Alumni networks also offer a mechanism for 
keeping in touch with youth. As noted by the Akazi Kanoze (AK) project in Rwanda:  

“With the vast number of…alumni spread across the country, the Alumni Network provides 
a mechanism to follow up with youth who are grouped together based on their specific 
trades and locations. In some cases, the youth organize into groups on their own, and in 
other cases AK supports the identification of Alumni Chapters based on location, specific 
trades and interests. Each Alumni Chapter elects an ambassador who checked in with (the 
project) quarterly to provide updates and identify opportunities for (the project) to support 
the alumni by linking them with local business owners, MFI representatives, and other key 

stakeholders in the value chain.”31

The following youth-specific tips for monitoring and evaluation have been drawn from previous youth livelihoods 
and agriculture projects:

Youth tend to be a highly mobile population, requiring creative tracking approaches. At the start of 
interventions, ask youth participants how they keep in touch with each other (e.g., SMS, Whatsapp, Facebook, 
and/or offline channels), and ask them for no less than five phone numbers of friends and family as points of 
contact, as youth change their phone numbers frequently. Technology (such as the use of SMS) is helpful in 
tracking youth, but only works to the extent that it is available in the most remote areas. In these situations, youth 
peer networks can be employed to keep track of participants: projects can assign “trackers,” i.e., youth in the local 
communities to keep in touch with their peers, engage them for data collection, or offer follow-up support.30 

Youth-Specific Tips for MEL


