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Introduction  

The Technical and Operational Performance Support (TOPS) Program and CARE USA are pleased to offer 
this set of field-friendly activities entitled Realize: Social and Behavior Change for Gender Equity and 
Diversity (SBC for GED). The aim of these lessons is to build awareness, facilitate critical reflective 
dialogue, and explore potential action to improve gender equity and diversity among development staff 
and community members and to identify GED linkages within social and behavior change interventions 
to increase their effectiveness. 

The activities are designed to be experiential, to encourage new thought and communication patterns 
that motivate people to change gender norms (and other types of societal norms) that impede the 
success of development programming ς in health, agriculture, and other sectors. 

While the manual includes several activities offered in a logical order, many of them could be used 
individually. These activities are primarily intended for staff; however, some of them are appropriate for 
use with community members, as well. Facilitators should carefully assess the level of trust needed 
among participants before carrying out activities found later in the manual, as these could cause conflict 
(or lack of participation) if participants do not feel safe to explore the sensitive issues. The notes under 
ά!ŘǾŀƴŎŜŘ tǊŜǇŀǊŀǘƛƻƴέ ŦƻǊ ŜŀŎƘ ŀŎǘƛǾƛǘȅ ǿƛƭƭ ƘŜƭǇ ŦŀŎƛƭƛǘŀǘƻǊǎ ƧǳŘƎŜ ǘƘŜ ŀǇǇǊƻǇǊƛŀǘŜƴŜǎǎ ƻŦ ǘƘŜ ƭŜǎǎƻƴ ŦƻǊ 
their group. Many of the activities also require adaptation to the specific context; these notes are also 
ƛƴŎƭǳŘŜŘ ƛƴ ǘƘŜ ά!ŘǾŀƴŎŜŘ tǊŜǇŀǊŀǘƛƻƴέ ǎŜŎǘƛƻƴΦ Finally, the delivery cycle for these activities may affect 
both the order and the choice of lessons. Lƴ ǎŜǾŜǊŀƭ ƻŦ ǘƘŜ ƭŜǎǎƻƴǎΣ ǘƘŜ ά!ŘǾŀƴŎŜŘ tǊŜǇŀǊŀǘƛƻƴέ ǎŜŎǘƛƻƴ 
suggests choosing one of two possible activities, especially if these are being carried out in a longer 
workshop-style format. If activities are delivered over time as continuing education, however, these 
activities could serve as review lessons and facilitators may want to include both. 

We chose the name for this facilitation guide based on definitions of the word realize. It is our hope that 
these materials can help to facilitate change at all three of these levels of realization.  

REALIZE: 

To understand or become aware of 

To cause to become real 

To achieve a goal or dream 
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Activity: Speed Dating1 

Achievement-Based Objectives 

By the end of this activity, participants will have: 

¶ Shared personal or professional experiences of diversity with at least three other participants 

¶ Listened to experiences of diversity from at least three other participants 

Duration 

30-45 minutes 

Materials  

None 

Why this Activity?  

Because gender equity and diversity can be an uncomfortable and even controversial topic, participants 
will need to build community with one another to safely explore the issues ς especially if they have not 
met before the workshop. While the primary purpose of the activity is to help people relax as they get to 
know one another, it also helps them to begin thinking about equity and diversity and anchor what they 
will learn in their own personal experiences. 

Advanced Preparation 

Determine how well members of the group already know one another. Select questions for discussion 
based on the existing familiarity within in the group. If the participants already have a high level of 
rapport, the time for this activity could be shortened.  

Instr uctions 

1. Have participants stand and form one large circle. Ask them to number off as 1 or 2 so that they are 
divided into two even groups. (If the number is uneven, facilitators may participate so each person 
has a partner.) Ask those with the number one to form a small circle facing outward. Ask those with 
the number two to form a larger circle around them facing inward. The circles should line up so that 
each person has a partner and participants are positioned at a comfortable conversational distance. 

2. Pose a question for participants to discuss. Tell them to take turns so that both partners answer the 
question. Give each person 3-5 minutes to talk, and then call for highlights of the conversation to be 
shared with the larger group. 

3. After each question, instruct the outer circle to move two people to their right so that they are 
partnering with someone different each time. Give them a minute to find their new partner, then 
prompt them to start discussing their question, following the same guidelines as with the first 
question.  

4. Depending on time, ask 3-4 questions total. 
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5. Have participants re-form one large circle. Ask a few people to share how they felt about the activity 
and the topics they discussed.  

 

 

                                                           

 

1 Adapted from /!w9Ωǎ DŜƴŘŜǊ 9ǉǳƛǘȅ ŀƴŘ 5ƛǾŜǊǎƛǘȅ ¢raining Materials. Copyright 2014 Cooperative for Assistance 
and Relief Everywhere, Inc. (CARE). Used by Permission. CARE Gender, Equity and Diversity Solutions. 

Sample Questions 

¶ Discuss with your partner something that you are proud of ς professionally or personally. 

¶ Think back to when you were a child. See yourself in your home, your neighborhood, or your 
school. When was the first time you remember feeling different? What happened? How did you 
feel? 

¶ Talk about a time as an adult when you were dealing with a person or group who was different, 
where difference became a part of the interaction, and it did not go well. Why? 

¶ Now talk about an experience where a difference was a clear part of the interaction, and it turned 
out well. Why? 
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Activity: Norms and Guidelines  

Achievement-Based Objectives 

By the end of this activity, participants will have: 

¶ Identified key criteria for their own personal learning 

¶ Developed a list of agreed behavior guidelines as norms for the workshop 

Duration 

30-35 minutes 

Materials  

¶ Post-it notes 

¶ Pens 

¶ Marker 

¶ Flip chart paper and stands 

Why this Activity?  

Participants need an environment that is conducive to learning ς one that limits distractions, is safe from 
unproductive feedback, and allows them to actively engage in the learning tasks. When participants 
generate their own list of norms and agree to them as a group, they are more likely to identify the 
behaviors most critical to their learning styles and cultural contexts and adhere to the guidelines they 
have set. 

Advanced Preparation  

No advanced preparation is required. 

Instructions  

1. Have participants form one large circle. Pass out one post-it note (and pen) to each person. 

2. Tell participants: On your post-ƛǘ ƴƻǘŜΣ ǿǊƛǘŜ άL ƭŜŀǊƴ ōŜǎǘ ǿƘŜƴέ ŀƴŘ ŎƻƳǇƭŜǘŜ ǘƘŜ ǎŜƴǘŜƴŎŜ ŦƻǊ 
yourself. After you finish, stick your post-it on the flip chart. 

3. When everyone is finished, ask a volunteer to read all of the post-it notes. 

4. Tell the group: Based on the post-ƛǘ ƴƻǘŜǎΣ ƭŜǘΩǎ ŘŜǾŜƭƻǇ ŀ ǎŜǘ ƻŦ ōŜƘŀǾƛƻǊ ƴƻǊƳǎ ǘƻ ŎǊŜŀǘŜ ǘƘŜ ōŜǎǘ 
learning environment for the workshop. 

5. Ask a volunteer to write on a separate flip chart. Allow the group to call out ideas for norms and 
discuss the list among themselves. 
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6. If not mentioned, suggest adding the following: 

¶ Punctuality 

¶ No cell phones 

¶ Positive feedback and critique 

¶ wŜǎǇŜŎǘƛƴƎ ƻǘƘŜǊǎΩ ǎǇŜŀƪƛƴƎ ǘƛƳŜ ŀƴŘ ƻǇƛƴƛƻƴǎ 

¶ Active participation 

7. When they are finished, ask if everyone will agree to these guidelines for the workshop. Tape the list 
of norms and guidelines on the wall where everyone can see them. 
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Activity: Expectations  

Achievement-Based Objectives 

By the end of this activity, participants will have: 

¶ Shared personal expectations for the workshop 

¶ Heard expectations from other participants 

¶ Heard expectation from workshop facilitators 

¶ Developed a list of expectations that are agreed on by everyone (participants and facilitators) 

Duration 

30 minutes 

Materials  

¶ Flip charts (3) 

¶ Markers 

Why this Activity ?  

Clarifying expectations helps to limit frustration and keep the group focused on the specified learning 
topics. Hearing expectations from participants will also allow facilitators to make any necessary 
adjustments to the workshop. 

Advanced Preparation  

No advanced preparation is required.  

Instructions 

1. Have participants form one large circle. Ask them to number off as 1 or 2 so that they are divided 
into two even groups. !ǎƪ ŀƭƭ ƻŦ ǘƘŜ ƴǳƳōŜǊ мΩǎ ǘƻ Ǝƻ ǘƻ ƻƴŜ ǎƛŘŜ ƻŦ ǘƘŜ ǊƻƻƳ ŀƴŘ ŀƭƭ ǘƘŜ ƴǳƳōŜǊ нΩǎ 
to another. (Facilitators will form their own group.) 

2. Ask each group to make a list of workshop expectations on a piece of flip chart paper. Allow 10 
minutes for this task. 

3. Stick the lists to the wall next to each other and ask participants to gather around them. Have one 
representative from each group read and explain their list. 

4. Color-code similar expectations among the three groups by underlining them with the same color 
marker, confirming meaning with the participants as necessary. 

5. If there are expectations that will not be met, tell the group and explain why (for example, beyond 
the scope of the workshop, not sufficient time, etc.). 

6. On a clean piece of flip chart paper, create a combined final list of expectations and stick it to the 
wall where everyone can see it. (To maximize time, facilitators can also type the final list and print 
out for participants.)
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Activity: Creating Safe Spaces  

Achievement-Based Objectives 

By the end of this activity, participants will have: 

¶ Reflected on personal experiences of safety in learning environments 

¶ Listened to experiences of safety from at least one other participant 

¶ Identified characteristics of both safe and unsafe learning environments 

¶ Developed a list of what helps provide a safe learning environment.  

Duration 

One hour 

Materials  

¶ 8.5x11 or A4 white paper (enough for one sheet per participant) 

¶ Colored markers, pencils or crayons 

¶ Masking tape 

¶ Large flip chart on a stand 

Why this Activity ?  

Safety is a critical component of a learning situation. Participants need to understand both the 
importance of safety for learners and how to foster it ς as both a participant and facilitator. Since 
discussions about gender equity and diversity can be uncomfortable, facilitators need to spend more 
time that usual ensuring that participants feel free from judgment and criticism as they explore and 
process the concepts that are presented in later activities. Participants do not generally learn well unless 
they feel safe. 

Advanced Preparation 

Identify sufficient wall space for participants to tape their drawings. This looks nice if they are all 
together in a collage or cluster.  

/ǊŜŀǘŜ ŀ ǎƘŜŜǘ ƻŦ ŦƭƛǇ ŎƘŀǊǘ ǇŀǇŜǊ ǿƛǘƘ ǘǿƻ ŎƻƭǳƳƴǎ ƭŀōŜƭŜŘ ά{ŀŦŜέ ŀƴŘ ¦ƴǎŀŦŜΦέ 

Instructions  

1. Safety drawings (20 minutes) 

1a. Tell participants: Quietly on your own, reflect on what safety means to you. Draw a picture on 
your paper representing your idea of safety. You may also use words with your drawing if you 
like. When you finish, please tape your picture on the wall (indicate where). You have 5 minutes 
to complete this activity. 

1b. When everyone has finished (or 5 minutes has passed), ask the group to gather around the 
pictures. Ask for volunteers to share their picture and what the picture means to them. Allow as 
many as wish to share until the time is up. 



The TOPS Program and FSN Network 

Activity: Creating Safe Spaces 
8 

2. Safety dialogue (10 minutes) 

2a. Tell participants: Find a partner that you did not talk to during the Speed Dating activity. Think of 
a learning event you have participated in. Now tell your partner about the event: what made 
you feel safe or unsafe? You each have 2-3 minutes to share. 

3. Safety norms (30 minutes) 

3a. Ask participants to return to the large circle. Solicit examples from their discussions about 
situations that they remember and what happened that made them feel safe or unsafe. Ask a 
volunteer to make notes on the prepared flip chart paper and have the group identify whether 
the example is safe or unsafe. Move the flipcharts to the wall. 

оōΦ ¦ǎƛƴƎ ǘƘŜ ά{ŀŦŜέ ƭƛǎǘΣ ŀǎƪ ǘƘŜ ƎǊƻǳǇ ǘƻ ŎǊŜŀǘŜ ŀ ǎŜǘ ƻŦ ǎŀŦŜǘȅ ǎǘŀƴŘŀǊŘǎ ŦƻǊ ǘƘŜ ŎǳǊǊŜƴǘ ǿƻǊƪǎƘƻǇ 
and for future events they might lead. Allow for discussion as necessary. 

3c. Ask participants: Why is safety especially important when addressing sensitive topics such as 
gender equity and diversity? 

3d. Summarize for participants: Safety is essential for people to learn new things. As we work within 
our own organizations and with communities to address gender equity and diversity, we need to 
try very hard to ensure that everyone feels safe to explore their feelings, perspectives, and 
values around these topics. 
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Activity: Differentiation Lab 1 

Achievement-Based Objectives 

By the end of this activity, participants will have: 

¶ Reflected on several categories of self-identity 

¶ Discussed the meaning given to those categories 

¶ Heard from others with differing categories of identity 

Duration 

1 hour 15 minutes 

Materials  

¶ Large flip chart on a stand 

Why this Activity?  

Most people hold assumptions about their own identity and that of others, many of which they have not 
explored or examined deeply. As people understand the multifaceted nature of identity and hear from 
others who identify differently, they begin to appreciate diverse perspectives and empathize more 
deeply, creating greater opportunities for connection and joint problem solving. 

Advanced Preparation 

Either as part of a Learning Needs and Resources Assessment or as people arrive to the workshop, ask 
each participant to list how they identify themselves in several categories. Examples are gender, 
religion, race, ethnicity, and socio-economic class. (See table below.) Facilitators should choose 
categories based on context and on the safety for participants to associate with a particular identity 
group. (For example, sexual orientation may not be a safe category in many parts of the world.) 

Instructions  

1. Identity Groups (45 minutes) 

1a. Have participants clear chairs from the center of the room, creating a large space.  

1b. Tell participants: Now we are going to look at the many identities we carry and the meaning we 
give to those identities. I am going to call out different identity groups. Without speaking, please 
move to the part of the room I designate if you identify with that group. You may use whatever 
criteria you choose to decide where to stand. Sometimes it can be difficult to choose where to 
stand if you feel that you partly belong in a couple of groups. Choose a group, anyway.  

Sample Categories Notes 

Race White (Caucasian); Black (African American); Asian or Asian American; 
Latino or Hispanic; Africa; Native or Indigenous; Middle Eastern; Bi-
racial or multi-racial (Terms should be adapted to context.) 
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Sample Categories Notes 

Gender Male; Female; Non-binary 

Ability Disabled or differently abled (or with a family member/close friend 
who is differently abled; Non-disabled 

Religion Christian (including Catholic, Protestant, Orthodox, etc.); Jewish; 
Muslim; Hindu; Buddhist; Indigenous; Spiritual; Agnostic; Atheist 

(List should be adapted to context.) 

Region of Origin North America (US, Canada or Mexico); Central or South America; 
Western Europe; Central or Eastern Europe; Middle East; Africa; Asia; 
Australia/New Zealand; Pacific Islands 

Childhood Economic Class Upper class; Upper middle class, Middle class, Working class; Poor 

1c. Start with an easy category such as a dominant hand (the hand people write with, for example). 
Tell participants: If you are right-handed, move to this side of the room. If you are left-handed, 
move to the other side of the room. (Indicate where each group should stand.) 

1d. When participants have formed their groups, say: Quietly look around the room. Observe the 
group you chose and the other groups. Pay attention to how you feel. Then discuss with your 
group why you chose that particular group. 

1e. After 2-3 minutes, call out another category (from the samples given or others prepared in 
advance) and repeat the exercise, giving participants 3-5 minutes to discuss each category. 
Choose more categories as time allows (usually 5-6). 

1f. Bring everyone back to the center of the room. Say: Observe the group together. What do you 
see and feel? Do you see the group differently? If so, how? Allow 5 minutes of discussion. 

2. Small group discussion (15 minutes) 

2a. Ask participants to form groups of 4-5, trying to find people they were not with frequently during 
the identity group exercise. 

2b. Ask the groups to discuss the following questions among themselves: 

¶ Which group or groups were you most comfortable in? Which were uncomfortable? Why? 

¶ What patterns did you notice? 

¶ How did the exercise make you feel? 

3. Large group discussion (15 minutes) 

3a. Ask for highlights from each of the groups. Then ask additional questions: 

¶ What did you learn from this exercise? 

¶ How does this exercise connect to your personal life? 

¶ How does this exercise connect to your work? 

                                                           

 

1 Adapted from: /!w9Ωǎ DŜƴŘŜǊ 9ǉǳƛǘȅ ŀƴŘ 5ƛǾŜǊǎƛǘȅ ¢ǊŀƛƴƛƴƎ aŀǘŜǊƛŀƭǎΦ /ƻǇȅǊƛƎƘǘ нлмп Cooperative for Assistance 
and Relief Everywhere, Inc. (CARE). Used by Permission. CARE Gender, Equity and Diversity Solutions. 
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Activity: Exploring Diversity of Power 1  

Achievement-Based Objectives 

By the end of this activity, participants will have: 

¶ Defined dominant and subordinate groups 

¶ Listed characteristics/behavioral patterns of each group 

¶ Identified pairings of dominant-subordinate groups 

¶ 5ŜŦƛƴŜŘ ǘƘŜ ǘƘǊŜŜ άƛΩǎέ ƻŦ ƻǇǇǊŜǎǎƛƻƴ 

Duration 

45 minutes 

Materials  

¶ Flip chart and stand 

¶ Marker 

¶ Handout: Power Dynamics (1 copy per participant, 2-sided) 

Why this Activity ?  

When people belong to a dominant group, they are often unaware of their position of power and 
equally unaware of corresponding positions of less power. By identifying and defining examples of 
power dynamics and hearing personal stories of subordinate and dominant group membership, people 
will be able to recognize power imbalances and find motivation to address these with empathy and 
compassion. 

Advanced Preparation 

Before presenting this activity, ensure that the participants have developed trust within their group. 
Because of the personal (and possibly painful) experiences they will share, participants need to feel safe 
to tell their stories without fear of ridicule or judgment.  

Draw the Dominant-Subordinate Matrix on a piece of flip chart paper. (Cover the matrix until it is time 
to explain it.)  

Prepare personal examples of membership in both dominant and subordinate groups. Sharing your own 
experiences will help encourage others to do the same during the discussion (1d). 

Review and modify the Story of Unconscious Privilege (In Instructions ς 1e) to fit the context of the 
workshop. 

List the 3 types of oppression with explanations on a piece of flip chart paper. (Cover until it is time to 
discuss.) 

Review the example dominant-subordinate group pairings and add or modify examples for the specific 
context. 
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Instructions  

1. Tell participants: Power dynamics are very real both in our workplaces and in the communities with 
whom we partner. Now we are going to explore the effects of these dynamics on our personal lives 
and on the effectiveness of our work in communities. 

2. Ask participants: Is anybody left-handed? For those who answer yes, ask: What was it like growing 
up left-handed? What adjustments had to be made? For whom is the environment usually 
designed? (Listen to responses. Prompt if necessary: What about desks in school? Scissors? Sports 
activities?) 

3. Show the large Dominant-Subordinate Matrix on flip chart paper and pass out the handout labeled 
Power Dynamics. Ask a volunteer to read the characteristics in the box. Ask someone else to read 
ǘƘŜ р CŀŎǘƻǊǎ ƻŦ DǊƻǳǇ tƻǿŜǊ 5ȅƴŀƳƛŎǎΦ bƻǘŜ ǘƘŀǘ ǘƘŜ ǘŜǊƳǎ άŘƻƳƛƴŀƴǘέ ŀƴŘ άǎǳōƻǊŘƛƴŀǘŜέ Ŏŀƴ ŀƭǎƻ 
be ƛƴǘŜǊŎƘŀƴƎŜŘ ǿƛǘƘ άǇƻǿŜǊ ǳǇέ ŀƴŘ άǇƻǿŜǊ ŘƻǿƴέΦ 

4. Share a personal example of diverse group membership. (For example: As an American, I am in a 
dominant group, but as a woman, I am in a subordinate group.) 

5. Ask a volunteer to read the table on the handout labeled Impact of Different Experiences. Ask 
participants: What would happen if a blind person walked into the room? Notice that everything in 
the workshop has been designed for people who see. Do you ever wake up thinking about yourself 
ŀǎ ŀ άǎŜŜƛƴƎ ǇŜǊǎƻƴέΚ We are often the same way about our privilege. When we have dominant 
group membership we are unaware and unconscious of our unearned privilege, while those in a 
subordinate group are very aware of their lack of it. Tell the following story (or another that you 
have prepared). Ask if anyone has had a similar experience of discovering a previously unconscious 
privilege. Allow 2-3 people to briefly share their stories. 

Story of Unconscious Privilege 

Joy is a white woman who is a professional photographer. Her business partner, Mark, is African 
American. Before opening their studio, they went into an electronics store to buy camera equipment. 
Mark paid for the items and the cashier asked if he wanted a receipt. Joy started to say no, but Mark 
interjected and accepted the offer of the receipt. Later Mark explained to Joy that he did not want to 
risk being stopped at the store exit and accused of stealing the items they had purchased. Joy was 
shocked. It had never occurred to her that a receipt was necessary to prove that she bought something 
rather than stole it. As a white, professional woman, she had never been followed in a store or had to 
ǇǊƻǾŜ ŀ ǇǳǊŎƘŀǎŜ ǿƛǘƘ ŀ ǊŜŎŜƛǇǘ ŀƴŘ ŘƛŘ ƴƻǘ ǊŜŀƭƛȊŜ ǘƘŀǘ aŀǊƪΩǎ ŜȄǇŜǊƛŜƴŎŜ ǿŀǎ ǎƻ ŘƛŦŦŜǊŜƴǘ ŦǊƻƳ ƘŜǊ 
own. 

6. Ask a volunteer to read the table on the handout labeled Mindsets. Say: Because of our different 
experiences, we have different mindsets. Those with subordinate group membership notice 
patterns when they see certain behaviors repeated toward them. Their focus is on the outcome and 
how they felt; their response is to demand immediate change within the broader societal systems. 
On the other hand, those with dominant group membership will focus on intention and only see 
each person as a single victim. They normally insist that change will take time. Ask participants if 
they can think of any examples of these different mindsets in their particular context.  
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7. Tell participants: When you are in a subordinate group you face different types of oppression. Can 
you name some of these? Allow participants to list a few types of examples of oppression. Then say: 
Oppression generally falls into one of three categories:  

¶ Interpersonal ς between people, in direct interactions and relationships 

¶ Internalized ς belief that subordination is deserved, thinking less of oneself, aligning self-beliefs 
to external messages, feeling angry but powerless 

¶ Institutionalized ς involving media, rules and policies 

Ask: From the examples we have shared so far, can we identify the type of oppression in each? Give 
participants 5-10 minutes to discuss. 

8. Tell participants: [ŜǘΩǎ ǘƘƛƴƪ ƻŦ ǎƻƳŜ ŜȄŀƳǇƭŜǎ ƻŦ tƻǿŜǊ ǳǇ ς Power down pairings. Ask for a 
ǾƻƭǳƴǘŜŜǊ ǘƻ ǿǊƛǘŜ ƻƴ ǘƘŜ ŦƭƛǇ ŎƘŀǊǘΣ ƳŀƪƛƴƎ ǘǿƻ ŎƻƭǳƳƴǎΥ άtƻǿŜǊ ¦Ǉέ ŀƴŘ άtƻǿŜǊ 5ƻǿƴέΦ Then ask 
participants to call out some examples as the volunteer charts the pairings on the flip chart. Suggest 
examples below if not mentioned. 

 

 

 

 

 

 

                                                           

 

1Adapted from: /!w9Ωǎ DŜƴŘŜǊ 9ǉǳƛǘȅ ŀƴŘ 5ƛǾŜǊǎƛǘȅ ¢ǊŀƛƴƛƴƎ aŀǘŜǊƛŀƭǎΦ Copyright 2014 Cooperative for Assistance 
and Relief Everywhere, Inc. (CARE). Used by Permission. CARE Gender, Equity and Diversity Solutions. 

Power Up Power Down 

Men Women 
White Non-white 
Global North Global South 
Non-poor Poor 
Able-bodied Differently abled 
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Handout: Power Dynamics1 

Dominant + 
 
 

 
0 Define reality, 'truth'  

0 Sets rules, standards 

0 Seen as normal 
 

 
 
 
 
 
 
 
 
 
 
 

0 Follows rules 

0 Expected to fit  in 

0 Seen as less than 
 

 
 

Subordinated ς 
 

5 FACTORS OF GROUP POWER DYNAMICS 

¶ Everyone has multiple and changing group memberships and therefore 
experience both Power Up and Power Down Membership sometime in their 
lives 

¶ Power Up Groups do not necessarily constitute the majority groups (South 
Africa ς Apartheid) 

¶ Power Down Group Membership does not suggest submissive attributes of its 
members 

¶ Power Up and Power Down group dynamics exist everywhere in the world 

¶ Power dynamics are contextual 
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Handout: Power Dynamics (continued) 

Impact of Different Experiences 
Dominant/Insider 

(In/Right) 

Subordinated/Outsider 

(Out/Wrong) 

Unawareness Vivid awareness 

Unconsciousness Consciousness 

Unearned privilege Disadvantage 

 
Mindsets 

Dominated/Insider 

(In/Right) 

Subordinated/Outsider 

(Out/Wrong) 

Intent Outcome 

Individual acts Patterns 

Victim System 

Takes time Now 

 
Power Up ς Power Down Matrix 

Power Up Groups Power Down Groups 

See themselves as individuals !ǊŜ ŀǿŀǊŜ ƻŦ ǘƘŜƛǊ άƎǊƻǳǇƴŜǎǎέ 

See their behavior as normal  Often experience themselves as outsiders 
or different from the power up group 

Have the power to limit access to resources Have curtailed access to resources 

IŀǾŜ ŀŘǾŀƴǘŀƎŜǎ ǘƘŜȅ ŘƛŘƴΩǘ ŜŀǊƴ ōȅ ŘŜŜŘǎ 
but by identity attribution 

Work extra hard for the same status or 
advantages enjoyed by the power up group 

Are unconscious of their privilege and how it 
is embedded within norms and structures of 
society 

Often are painfully conscious of their lack of 
privilege 

Focus on intent rather than outcome Focus on the impact/outcome of behavior  

                                                           

 

1 This handout was adapted from: /!w9Ωǎ DŜƴŘŜǊ 9ǉǳƛǘȅ ŀƴŘ 5ƛǾŜǊǎƛǘȅ ¢ǊŀƛƴƛƴƎ aŀǘŜǊƛŀƭǎΦ Copyright 2014 

Cooperative for Assistance and Relief Everywhere, Inc. (CARE). Used by Permission. CARE Gender, Equity and 
Diversity Solutions 
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Activity: Our Experience of Behavior Change  

Achievement-Based Objectives 

By the end of this activity, participants will have:  

¶ Observed that knowledge does not necessarily translate to practice 

¶ Explored the challenges of personal behavior change 

¶ Reviewed and discussed the Stages of Change  

¶ Practiced formulating behavior statements 

Duration 

60 minutes  

Materials 

¶ Large flip chart on a stand  

¶ Markers 

¶ Handout: Stages of Change (1 copy per participant) 

¶ Prepared flip chart pages for Exercise Exercise 

Why this Activity?  

This activity reminds us that making desired changes is not always quick, easy or straightforward in our 
own lives, and can help us empathize with the people in the communities where we work. It can remind 
us why it is helpful to find out where most community members are, in their readiness to adopt a new 
behavior, ǎƻ ǘƘŀǘ ǿŜ Ŏŀƴ Ǉƭŀƴ ǇǊƻƎǊŀƳ ŀŎǘƛǾƛǘƛŜǎ ǘƘŀǘ ǊŜǎǇƻƴŘ ǘƻ άǿƘŜǊŜ ǇŜƻǇƭŜ ŀǊŜέ ŀǘ ǇǊŜǎŜƴǘΦ  

Advanced Preparation 

Print handouts for participants. 

Prepare and tape up three sets of half page flip charts around the room, covered with blank sheets, 
along with the behavior statement for the activity.  

Instructions  

1. Exercise Exercise (15 minutes)1  
1a. Tell participants to imagine that we are going to be doing some wellness promotion, and they will 

be our research subjects for our baseline. (Ask them to respond as themselves, not as they 
imagine others might respond.) Point out and read the behavior statement for the activity.  

1b. Remove the cover sheet from each of the three sets of flip charts taped to the wall. Explain that 
these are three different knowledge statements. Ask volunteers to read each statement. 

1c. Ask participants to stand near the statement that is closest to their knowledge level. When 
participants have settled next to a statement, ask: What do you notice about the groups? Are 
there any differences based on demographics such as gender, ethnicity or age? Other 
observations? How many are in each group?  
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1d. Remove the knowledge statement to reveal the belief statements for each set, and ask 
volunteers to read the statements, and for people to stand near the one that most closely 
reflects their beliefs on the subject. Again, ask for observations about each group.  

1e. Tell participants, now we will see what happens when we look at your current behaviors or 
practices. Repeat as before, uncovering and reading the third sheets, containing the practice 
statements. 

1f. Ask participants, what differences do you see? To what extent did your knowledge and belief 
predict your own behavior?  

1g. Reinforce that we frequently find what we know and believe to be quite different from what we 
do. Why do you suppose that so often our projects focus on providing information since we know 
that knowledge is not a very good predictor of behavior change?  

2. Developing behavior statements2 (20 minutes) 

2a. Tell the group that now we are going to spend a few minutes learning to write clear, well-defined 
behavior statements. LǘΩǎ ƘŀǊŘ ǘƻ ǇǊƻƳƻǘŜ ŎƘŀƴƎŜ ǿƘŜƴ ȅƻǳ ŎŀƴΩǘ ŎƭŜŀǊƭȅ ŀǊǘƛŎǳƭŀǘŜ ǿƘŀǘ ŎƘŀƴƎŜǎ 
ȅƻǳΩǊŜ ǘŀƭƪƛƴƎ ŀōƻǳǘΦ Being able to clearly state what behavior or behaviors we are trying to 
promote, and how we will know when someone has adopted the behavior can be very helpful on 
many levels. It can help us think more clearly about our objectives and help us agree on what 
change we are striving for, and to help us know how to plan for and monitor the change.  

2b. In dealing with complex topics, like gender equity and diversity, we may tend to use broad terms 
ǘƘŀǘ ǊŜǇǊŜǎŜƴǘ ŀƴ ŀǎǎƻǊǘƳŜƴǘ ƻŦ ƳǳƭǘƛǇƭŜ ōŜƘŀǾƛƻǊǎΣ ǎǳŎƘ ŀǎ άǎƘƻǿ ǊŜǎǇŜŎǘ ŦƻǊ ǿƻƳŜƴέ ƻǊ άƳŀƭŜ 
ƛƴǾƻƭǾŜƳŜƴǘέΣ άǿƻƳŜƴΩǎ ŜƳǇƻǿŜǊƳŜƴǘέ ƻǊ άŜƴǎǳǊŜ ŀŎŎŜǎǎ ŦƻǊ ǇŜƻǇƭŜ ǿƛǘƘ ŘƛǎŀōƛƭƛǘƛŜǎέ ƻǊ άŘƻ 
ƴƻǘ ŘƛǎŎǊƛƳƛƴŀǘŜ ōŀǎŜŘ ƻƴ ǊŀŎŜΣ ƎŜƴŘŜǊΣ ŀƎŜΣ ǊŜƭƛƎƛƻƴ ƻǊ ǎŜȄǳŀƭ ƻǊƛŜƴǘŀǘƛƻƴέΦ  

2c. Go over the handout with participants.  

2d. Divide them into groups, and ask each group to choose a broad area in gender equity and 
ŘƛǾŜǊǎƛǘȅ ǎǳŎƘ ŀǎ ƳŀƭŜ ƛƴǾƻƭǾŜƳŜƴǘΣ ǿƻƳŜƴΩǎ ŜƳǇƻǿŜǊƳŜƴǘΣ ŀŎŎŜǎǎ ŦƻǊ ǇŜƻǇƭŜ ǿƛǘƘ ŘƛǎŀōƛƭƛǘƛŜǎΣ 
or non-discrimination. Within that broad area develop two or three more specific behavior 
statements. 

2e. Depending on timing: Option 1) Have groups post their behavior statements on flip chart paper 
and do a gallery walk. This would work well if the activity occurs right before a break or at the 
end of the day. The facilitator can help tweak the behavior statements during the break. Option 
2) Or, ask for a few people to share their behavior statements. Discuss and strengthen the 
statements as needed, as a group.  

3. Reflecting on change in your own life (15 minutes)  
3a. Invite participants to return to their seats, and take a moment to reflect on a change they 

successfully made in their own lives and make a few notes about it.  

3b. Write a few reflection questions on a flip chart for them to consider: 

¶ How did they decide to change?  

¶ Was it difficult or easy?  

¶ What were the steps? 

¶ When/how did they know they had succeeded?  
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3c. Ask them to discuss these changes in groups of twos or threes.  

3d. Invite a few volunteers to share about the changes they made. 

3e. Pass out the Stages of Change handout. Go over the different stages. Mention that this is just one 
theory of how change happens, and, though widely used, it is not universally agreed upon.  

3f. Ask participants to consider the changes they made with the following reflection questions: 

¶ How does this model reflect your experience with change? 

¶ How does it differ? 

3g. Say: Now think about a change you tried to make unsuccessfully. 

¶ What happened? 

¶ How does this model explain your attempt? Or not? 

3hΦ {ŀȅΥ bƻǿΣ ƭŜǘΩǎ ǘƘƛƴƪ about the communities where you work. What are some behavior changes 
you have been promoting in your work? 

¶ How easy or difficult has it been to see the results you wanted? 

¶ Think about the behavior statement you just wrote. Put yourself in the place of community 
members where you work. At what stages of change do you think most of them are, in 
terms of the gender equity behaviors?  

¶ Suppose community members are mostly at the contemplation or preparation for action 
stages ς what do you suppose would help move community members to action?  

3i. Ask participants to reflect on this activity. Would it be helpful to know what stage or stages of 
change the majority of the community is at? How do you suppose you might get this 
information? Summarize by reinforcing that 1) the process is rarely linear; 2) people start at 
different stages; 3) it is common to skip around or even repeat stages. 

Example Behavior to Promote 

Shared Decision Making: Many projects are promoting joint decision making by couples in their 
programs. We know that gender and power norms influence food security and nutrition 
outcomes. When women and men share decision making power over resources they can each 
contribute to the well-being of their families, such as making decisions together about seeking 
health care services, and growing, buying and preparing nutritious foods for their families.  

4. Discussion (10 min) 

¶ ²ŜΩǾŜ Ƨǳǎǘ ŘƻƴŜ ǘƘŜ 9ȄŜǊŎƛǎŜ 9ȄŜǊŎƛǎŜΣ ǇǊŀŎǘƛŎŜŘ ǿǊƛǘƛƴƎ ŎƭŜŀǊ ŀƴŘ ǎǇŜŎƛŦƛŎ ōŜƘŀǾƛƻǊ ǎǘŀǘŜƳŜƴǘǎΣ 
and explored the Stages of Change Theory. This probably was a review for some of you who are 
more seasoned SBC practitioners and may have been new concepts to others. 

¶ ²Ƙŀǘ ǎǘŀƴŘǎ ƻǳǘ ŦƻǊ ȅƻǳ ƛƴ ǘƘŜǎŜ ŀŎǘƛǾƛǘƛŜǎ ǿŜΩǾŜ Ƨǳǎǘ ŘƻƴŜΚ Did anything surprise you? 

¶ What connections did you make with the activities and something in your own life or work? 

¶ Summarize discussion by saying: As you have seen, changing behavior in our own lives is often not 
so easy. {ƻΣ ƛǘ ǎƘƻǳƭŘƴΩǘ ōŜ ǎǳǊǇǊƛǎƛƴƎ ǘƘŀǘ ƛǘΩǎ ŎƘŀƭƭŜƴƎƛƴƎ ƛƴ ǘƘŜ ŎƻƳƳǳƴƛǘƛŜǎ ǿƘŜǊŜ ǿŜ ǿƻǊƪΦ 
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1 ¢ƘŜ ά9ȄŜǊŎƛǎŜ 9ȄŜǊŎƛǎŜέ ƛǎ ŀŘŀǇǘŜŘ ŦǊƻƳ 5ŜǎƛƎƴƛƴƎ ŦƻǊ .ŜƘŀǾƛƻǊ /ƘŀƴƎŜΥ CƻǊ !ƎǊƛŎǳƭǘǳǊŜΣ bŀǘǳǊŀƭ wŜǎƻǳǊŎŜ 
Management, Health and Nutrition http://www.fsnnetwork.org/designing-behavior-change-agriculture-natural-
resource-management-health-and-nutrition 
2 In the training manual, Designing for Behavior Change: For Agriculture, Natural Resource Management, and 
Gender [http://www.fsnnetwork.org/designing-behavior-change-agriculture-natural-resource-management-and-
gender] there is more information about writing a strong behavior statement. This activity here is only intended as 
an introduction to writing behavior statements 

http://www.fsnnetwork.org/designing-behavior-change-agriculture-natural-resource-management-and-gender
http://www.fsnnetwork.org/designing-behavior-change-agriculture-natural-resource-management-and-gender
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Sample Flip Charts for the òExercise Exerciseó  

Note to Facilitator: This is an activity that makes the point that people may already have knowledge and 
beliefs about the value of a behavior, but are still not practicing the behavior. Other topics can be 
substituted that would work for your group, and if you need to save time the activity can be shortened 
to only cover Knowledge and Practice rather than Knowledge, Beliefs, and Practice.  

¢ƘŜ ά9ȄŜǊŎise Exerciseέ 

Behavior Change Goal (Flip Chart 1): Targeted adults engage in at least 30 minutes of moderate 

physical exercise four or more times per week. 

Trainer Instructions: Three sets of flip charts are needed for this game, and each set should be 

taped to the wall, along with Flip Chart 1, above, so it is easy to remove each page as the next is 

revealed. Each set has three flip charts as follows, and each flip chart should be stacked on top 

of the others in the order they appear below. A blank flip chart page should be taped on top of 

each set so all pages are hidden. 

Set 1  

Flip Chart 2.  I know that getting exercise is very important. I have read multiple studies that 

prove it. I have also heard many advertisements promoting good health through 

exercise.  

Flip Chart 3.  I believe that getting exercise is very important. I think that everyone should 

exercise regularly, at least four times a week.  

Flip Chart 4.  Last week I exercised four or more times for at least 30 minutes at a time.  

Set 2  

Flip Chart 5. I have only heard that exercising can reduce your chance of heart disease.  

Flip Chart 6.  I believe exercise is somewhat important. Most people should exercise one to 

two times per week.  

Flip Chart 7.  I exercised 2-3 times last week.  

Set 3  

Flip Chart 8. I know that many people are in shape because they exercise, ōǳǘ LΩƳ ƴƻǘ ǎǳǊŜ 

how they do it. 

Flip Chart 9.  I think that we get enough exercise with the routine activities of the day.  

Flip Chart 10.  I did not do any exercise last week beyond routine activities.  
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Alternative BŜƘŀǾƛƻǊ ŦƻǊ ǘƘŜ ά9ȄŜǊŎƛǎŜ 9ȄŜǊŎƛǎŜέ  

Behavior Change Goal (Flip Chart 1): Targeted adults eat five or more servings of fruits and 

vegetables daily.  

Trainer Instructions: Three sets of flip charts are needed for this game, and each set should be 

taped to the wall, along with Flip Chart 1, above, so it is easy to remove each page as the next is 

revealed. Each set has three flip charts as follows, and each flip chart should be stacked on top 

of the others in the order they appear below. A blank flip chart page should be taped on top of 

each set so all pages are hidden. 

Set 1  

Flip Chart 2.  I know that eating fruits and vegetables is very important for preventing many 

diseases and promoting optimal health. Five fruits and veggies a day is the 

minimum recommended level.  

Flip Chart 3.  I believe that eating fruits and vegetables is very important. I think that 

everyone should eat five or more fruits and veggies per day.  

Flip Chart 4.  Yesterday I ate at least five servings of fruit and vegetables.  

Set 2  

Flip Chart 5. I have heard that eating vegetables can reduce your chance of becoming 

overweight and developing diabetes.  

Flip Chart 6.  I believe eating fruits and vegetables is somewhat important. People should try 

to eat a balanced diet.  

Flip Chart 7.  Yesterday I ate 3 or 4 servings of fruit and vegetables.  

Set 3  

Flip Chart 8. There are many conflicting recommendations on nutrition. I am not really sure 

these days what I should be eating.  

Flip Chart 9.  L ǘƘƛƴƪ ǘƘŀǘ ǇŜƻǇƭŜ ǿƘƻ ŘƻƴΩǘ ŜƴƧƻȅ ŦǊǳƛǘ ŀƴŘ ǾŜƎŜǘŀōƭŜǎ ǿƛƭl be ok if they just 

take their vitamins.  

Flip Chart 10.  I ate between zero to two servings of fruit and vegetables yesterday.  
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Handout: Stages of Change 

 

There are many ways to depict the stages of change, usually with ladders, steps or wheels. This version 
is adapted from: http://www.problemgambling.net.au/howpeoplechange.html 
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Handout: Writing a Behavior Statement 

WHO + WHAT + SPECIFICS 

A strong, clear behavior statement tells who will do that behavior, what they will 
do (action verb) and usually some additional details or specifics.  

Examples:  

¶ Mothers of babies under 6 months of age breastfeed them on-demand 

throughout the day and night, emptying each breast each time  

¶ Women poultry raisers keep chickens enclosed (penned up) at all times  

¶ Men and women farmers with hilly land plant trees on the hillsides  

¶ Fathers of adolescent girls delay arranging their marriages until they reach 

age 18.  

¶ Fathers assist their children under age five with hand washing before the 

evening meal 

Who: Describe the group who will do the behavior (or assure that it happens).  

Action Verb in Present Tense 

¢ƻ ǘŜǎǘ ƛŦ ȅƻǳǊ ǾŜǊō ƛǎ ŀƴ ŀŎǘƛƻƴ ǾŜǊōΣ ŎƭƻǎŜ ȅƻǳǊ ŜȅŜǎ ŀƴŘ ǘǊȅ ǘƻ άǎŜŜέ ǘƘŜ ŀŎǘƛƻƴΦ  

The Specifics 

Add the details that pertain to how the behavior should be practiced, including 
when the behavior should be practiced, how often, in which place, etc.  

Do not include why the behavior should be practiced. 
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Activity: Short Stories of Change1  

Achievement-Based Objectives 

By the end of this activity, participants will have: 

¶ Explored the goals and actions a community member might take to change a behavior 

¶ Identified potential barriers that people face when trying to change, especially women and girls 

¶ Identified and discussed actions/interventions programs can take to facilitate the change process 

Duration 

1 hour  

Materials  

¶ Flip chart paper 

¶ Markers 

¶ Large index cards in three different colors 

¶ Tape 

Why this Activity?   

Sometimes when program staff are promoting a particular behavior among a priority group, they may 
not understand the process required to make the desired change. Many barriers to behavior change 
may exist, especially for women and girls. Helping practitioners think through these potential obstacles 
will create empathy, develop patience, and encourage creativity in responding to community needs 
during the change process.2  

Advanced Preparation 

Review and modify the three short stories of Alisa, Aisha, and Atieno found in the box below. 
Participants may connect more strongly with the activity if the names, behaviors, and locations match 
their context. Alternatively, the facilitators could ask participants themselves to create the short stories 
(using one of the ones below as an example.) If participants write their own stories the time allocated 
for this activity should increase slightly. The number of stories needed will depend on the size of the 
training group. Ideally, participants should be working in groups of three to four people. 

Once you have modified the stories, write each one on a separate piece of flip chart paper. Then, using 
the colored index cards, write the words Actions, Barriers, and Interventions each on a different color 
card. Tape them along the left side of the flip chart paper under the story. (See completed example 
below.) 
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Story of Alisa 

Alisa is a young woman aged 22. She has one son that is 12 months old and just became 
pregnant with her second child. She would like to feed her son eggs. 

Story of Aisha 

Aisha is a 12-year-old girl in grade six. One day she bled through her skirt and stopped attending 
school. Aisha would like to continue her education. 

Story of Atieno 

Atieno is a 19-year-old woman. She recently got married. She would like to postpone her first 
pregnancy. 

Instructions  

1. Introduction and Story Writing (25 minutes) 

1a. Tell participants: As we noted in the session on Personal Behavior Change, change is not simple or 
linear. It often takes time and requires overcoming obstacles and support from others. 
Knowledge alone is not enough to achieve change. In this activity we are going to write stories 
about the change process for three different people and think about what our organizations can 
do to facilitate the change. 

1b. Say: We are going to divide into three groups; each group will have their own story. On your flip 
ŎƘŀǊǘ ǇŀǇŜǊΣ ǿŜ ƘŀǾŜ ƎƛǾŜƴ ȅƻǳ ǘƘŜ ǎǘƻǊȅΩǎ ōŜƎƛƴƴƛƴƎΦ Your job is to tell what happens next, giving 
us all the details of the change process along the way. Keep in mind what you have learned about 
gender and power as you tell the story. 

a. First, on the flip chart write the goal for your main character. 

b. Next, on the pink cards, write actions she takes to achieve her goal. For example, Alisa asks 
her husband if she can feed some of their eggs to her son instead of selling them all. 

c. Thirdly, on the purple card, identify barriers she encounters when she take the actions 
towards her goal. CƻǊ ŜȄŀƳǇƭŜΣ !ƭƛǎŀΩǎ ƘǳǎōŀƴŘ ǎŀȅǎ ǘƘŀǘ ǘƘŜȅ ƴŜŜŘ ǘƘŜ ƳƻƴŜȅ ŦǊƻƳ ǘƘŜ 
ŜƎƎǎ ŀƴŘ ŎŀƴΩǘ ŀŦŦƻǊŘ ǘƻ ŦŜŜŘ ǘƘŜƳ ǘƻ ǘƘŜƛǊ ŎƘƛƭŘΦ 

d. Lastly, think of interventions your organization might carry out that could help your 
character overcome the barriers. Write these on the green cards. For example, a program 
might use Trials of Improved Practices to discover which animal-source proteins are most 
acceptable and feasible for families or CHWs might use Negotiated Behavior Change with 
fathers to encourage them to hold back some eggs for feeding young children.  

1c. Have participants choose the story they would like to work with. (If one group is too big, either 
divide it into two groups or ask a few participants to move to a smaller group.) Tape their flip 
charts to the walls in different areas of the room. Make sure each group has sufficient cards and 
tape. As the groups work, move around the room to answer any questions they might have or to 
help them. 
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2. Story Report Out (15 minutes) 

нŀΦ .ǊƛƴƎ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎ ōŀŎƪ ǘƻƎŜǘƘŜǊ ŀǊƻǳƴŘ ǘƘŜ ŦƛǊǎǘ ƎǊƻǳǇΩǎ ŦƭƛǇ ŎƘŀǊǘΦ Ask someone from that 
group to tell the story they wrote. When finished, ask the other groups the following questions: 

¶ What other potential actions could Alisa/Aisha/Atieno have taken?  

¶ What other barriers might she have encountered? 

¶ What other things could our organization do to help her? 

¶ Why is telling Alisa/Aisha/Atieno about the benefits of the behavior not enough for her to 
change? 

¶ Where do you see power and gender norms influencing the story? 

2b. Repeat the discussion with the other two groups. 

3. Large Group Discussion (5 minutes) 

3a. Bring the participants back to the large circle to reflect on the exercise. Facilitate a discussion 
using these questions: 

¶ What did you learn from this exercise? 

¶ How did it affect your thinking about the change process overall? 

¶ How is your organization already successfully helping people through the change process? 

¶ What would you like to see improved? 

                                                           

 

1Adapted from Ideas and Action: Addressing the Social Factors that Influence Sexual and Reproductive Health. 
Copyright 2007 Cooperative for Assistance and Relief Everywhere, Inc. and from Social Analysis and Action Toolkit 
for Food and Nutrition Security, Cooperative for Assistance and Relief Everywhere, Inc. (CARE). 2017. Used by 
Permission. 
2For help in the detailed design of a behavior change strategy, see the manual Designing for Behavior Change 
Manual: http://www.fsnnetwork.org/designing-behavior-change-agriculture-natural-resource-management-
health-and-nutrition  

http://www.fsnnetwork.org/designing-behavior-change-agriculture-natural-resource-management-health-and-nutrition
http://www.fsnnetwork.org/designing-behavior-change-agriculture-natural-resource-management-health-and-nutrition
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Sample of a Completed Story 
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Activity : Negotiated Behavior Change1 

Achievement-Based Objectives 

By the end of this lesson, participants will have: 

¶ Identified the advantages of using Negotiated Behavior Change 

¶ Identified the steps in Negotiated Behavior Change  

¶ Practiced negotiating a behavior change with a familiar scenario about a gender-related behavior 

Duration 

2 hours 

Materials  

¶ Flip chart paper 

¶ Markers 

¶ Masking tape 

¶ Handout: Role Play Dialogues: Negotiated Behavior Change (3 copies) 

¶ Handout: Steps in the Process of Negotiated Behavior Change (one for each participant) 

Why this Activity ?  

In the process of adopting a new behavior, people often encounter personal challenges (difficulties, 
barriers, or obstacles), more over if those behaviors involve promoting gender equity and diversity. 
Participants can learn to help their target audience overcome these obstacles by learning Negotiated 
Behavior Change skills. 

Advanced Preparation 

Choose two volunteers to do a role play and ask them to practice ahead of time using one of the scripts 
in the handout: Role Play Dialogue: Negotiated Behavior Change. These role plays can be changed by 
the facilitator in advance to include information and behaviors that are more relevant to the local 
ǎƛǘǳŀǘƛƻƴ ŀƴŘ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǿƻǊƪ ƛƴ ǘƘŜ ŎƻƳƳǳƴƛǘȅΦ aŀƪŜ ǎǳǊŜ ǘƘŀǘ ŜŀŎƘ ƻŦ ǘƘŜ ŜƛƎƘǘ ǎǘŜǇǎ ƛƴ ǘƘŜ 
process of Negotiated Behavior Change, which are listed in the subheadings of the role play dialogue, 
are clearly demonstrated in the role play. 

On flip chart paper, prepare a list of the keywords from the handout: Steps in the Process of Negotiated 
Behavior Change (Greet, Ask, Listen, Identify, Discuss, Recommend and Negotiate, Agree, 
Appointment). 

Decide on the term to use for Promoter in the activity. Introduce the term as referring to the front-line 
worker (usually a volunteer) who meets individually with community members to encourage behavior 
change. This person could be a Care Group Volunteer, Community Health Worker, Agriculture Extension 
Agent, or other cadre of community-based worker. 

If there are gender experts in the room, they may express concern that this activity does not go far 
enough to transform harmful gender norms. Reinforce that this methodology respectfully encourages 
small, doable, actions, and lets the community lead in deciding on and making those changes. This 
approach is more likely to lead to sustainable norm shifts and less likely to prompt resistance. 
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Instructions  

1. Ideal and Next Best Behavior (15 minutes) 

1a.  Ask participants: Think about the story of Atieno, Alisa or Aisha. Is it always possible or easy 
ŦƻǊ ŎƻƳƳǳƴƛǘȅ ƳŜƳōŜǊǎ ǘƻ ǇǊŀŎǘƛŎŜ ǘƘŜ ƛŘŜŀƭ ōŜƘŀǾƛƻǊΚ ό¢ƘŜȅ ǎƘƻǳƭŘ ŀƴǎǿŜǊ άƴƻΦέ If they 
ŘƻƴΩǘΣ ŀǎƪ ǘƘŜƳ ǘƻ ǘƘƛƴƪ ŀōƻǳǘ ǘƘŜ ōŀǊǊƛŜǊǎ ǘƻ ǘƘŜ ōŜƘŀǾƛƻǊǎ ǘƘŜȅ ƭƛǎǘŜŘ ƛƴ ǘƘŜ tŜǊǎƻƴŀƭ 
Behavior Change activity).  

1b.  Ask participants: What are some of the reasons that community members might not do the 

ideal behavior? (Answers could include: no way to get the materials they need, cultural 

taboos, fear of bad results, difficulty remembering how/when to do the behavior, religious 

ǾƛŜǿǎΣ ŦŜŀǊ ƻŦ ōŀŘ ŜŦŦŜŎǘǎ ŦǊƻƳ ŘƻƛƴƎ ǘƘŜ ōŜƘŀǾƛƻǊΣ ǘƘƛƴƪƛƴƎ ǘƘŜ ŘŀƴƎŜǊ ƛǎƴΩǘ ƭƛƪŜƭȅ ǘƻ ƘŀǇǇŜƴ 

ǘƻ ǘƘŜƳΣ ǘƘƛƴƪƛƴƎ ǘƘŜ ŘŀƴƎŜǊ ƛǎƴΩǘ ǎŜǊƛƻǳǎύ  

1c.  Ask participants: When community members have trouble changing their behavior, what can 

our programs do to help them? (Desired response: to help the person find ways to overcome 

the difficulties.)  

Explain that one way to overcome difficulties is called Negotiated Behavior Change. 

1d.  Explain to participants: Before you can use the Negotiated Behavior Change approach, you 

need to first identify the ideal behavior. But what if the idea behavior is not yet feasible or 

acceptable? What would be a next-best behavior that the person could try out, or a behavior 

ǘƘŀǘ ƛǎ άƻƴ ǘƘŜ ǿŀȅέ ǘƻ ǘƘŜ ƛŘŜŀƭ ōŜƘŀǾƛƻǊΚ {ƻƳŜǘimes this can be a similar behavior, but done 

less often or using lower amounts, etc. 

 Example ideal behavior: The husband cooks dinner for the family four times each week. 

 Example next-best behavior: The husband cooks dinner for the family once a week. (Or: The 

husband plays with the children three nights a week while the wife cooks dinner.) 

¶ Ask participants individually to write an ideal behavior and a next-best behavior on a piece 

of paper. Remind them to practice writing behavior statement as they learned in the 

previous activity (Personal Behavior Change). 

¶ In pairs ask participants to share their ideas and discuss. 

¶ If time permits, ask for volunteers to share with the group and discuss. 

2. Definition and Advantages of Negotiated Behavior Change (15 minutes) 

2a. Ask the participants: Have you ever heard the term Negotiation for Behavior Change? What 
do you think this term means? 

2b. Read out loud and discuss briefly the definition of the approach. Take questions. 

Negotiating for behavior change means that the promoter works together with a community 
member to consider various options and decide what that person will do. The promoter will not 
force the person to do something. The promoter listens respectfully to what the other person is 
saying. In the end, both people will agree with the decision that the other person takes. 
Remember that this process is a negotiation. 
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2c. Ask participants individually to make a list of what they think the advantages of Negotiated 
Behavior Change might be. Give them a few minutes to do this, then ask for volunteers to 
share a few examples. Write these responses on flip chart paper. 

2d. Refer participants to the flip chart with Advantages and ask them to compare the advantages 
list they made to the list on the flip chart.  

Advantages of Negotiation 

¶ Negotiation encourages continued change because it demonstrates how small steps can 

help people reach bigger goals. 

¶ Negotiation forms a bridge between the needs and values of the community and scientific 

knowledge.  

¶ Negotiation helps promoters learn what community members think, feel, and do by using 

skills of listening, asking, and negotiating. This information can help the promoter support 

people as they identify and work around barriers to change.  

¶ Negotiation promotes positive approaches in promoters and encourages a willingness to 

ƭŜŀǊƴ ŦǊƻƳ ǘƘŜ ŎƻƳƳǳƴƛǘȅΣ ŜƳǇŀǘƘȅ ŦƻǊ ŎƻƳƳǳƴƛǘȅ ƳŜƳōŜǊǎΩ ǎƛǘǳŀǘƛƻƴǎ ŀƴŘ ŘƛŦŦƛŎǳƭǘƛŜǎΣ 

and a better understanding of opportunities for realistic change. 

¶ Negotiation builds trust between the promoter and community members because they 

have had a chance to express themselves and have their situations taken into account. 

¶ Negotiation with various families identifies the best practices possible within a given 

situation, even if those are not necessarily the optimal practice. 

3. Naming the Steps in Negotiation (30 minutes) 

3a. Explain to participants: You are now going to watch a role play that shows the steps in 
Negotiated Behavior Change.  

3b. Ask the previously chosen volunteers to perform one of the role plays found in the handout: 
Role Play Dialogues: Negotiated Behavior Change (or the adaptation that was prepared in 
advance). Make sure that each of the eight steps in the process of Negotiated Behavior 
Change, which are listed in the subheadings of the role play dialogue, are clearly 
demonstrated in the role play. 

3c. After the role play is done, ask participants to tell you what they saw, including: What 
happened first? Then what happened? Show the flip chart list of steps that you prepared in 
advance (using the handout: Steps in the Process of Negotiated Behavior Change as a guide). 
Ask participants if they saw all these steps in the role play.  

3d. Explain to and ask participants: In the negotiation process, there needs to be at least one 
follow up visit. What do you think is the purpose of the follow-up visit? (Answers could 
include: to see if the person has tried the behavior change and what the results were, to see if 
the obstacle has been overcome; to find other behaviors that the person might need to 
adopt.) During the follow-up visit, the promoter follows the same Negotiated Behavior Change 
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process, only this time the promoter asks about the agreed-upon behavior first and goes on 
from there.  

4. Practicing Our Negotiation Skills (1hour) 

4a. Explain to participants: We have discussed some of the theory behind the Negotiated 
.ŜƘŀǾƛƻǊ /ƘŀƴƎŜ ǇǊƻŎŜǎǎΦ bƻǿ ƛǘΩǎ ǘƛƳŜ ǘƻ Ǉǳǘ ƻǳǊ ƪƴƻǿƭŜŘƎŜ ƛƴǘƻ ǇǊŀŎǘƛŎŜ ƻǳǊǎŜƭǾŜǎΦ  

4b. Divide the group into small groups of two or three. Ask each group to first select a behavior 
and write a behavior statement. Have facilitators help each group. 

4c. Once participants finalize their behavior statements, ask each small group to develop a role 
play of 2ς3 minutes on how to negotiate the behavior change. One person will play the role of 
the promoter, and the other will play the role of the community member. The third person 
can play the role of an influencing person (like a husband or mother-in-law, if need be). Each 
small group will take a turn performing its role play in front of the large group. 

4d. After participants complete all the role plays, facilitate a discussion based on the following 
questions: 

¶ How did you feel as the community member? How did it go, from your point of view? 

¶ How did you feel as the promoter? How did it go, from your point of view? 

¶ What was difficult? 

¶ What can you improve? 

6. Wrap Up (10 minutes) 

6a. Explain that the Negotiated Behavior Change approach can be used with any behavior in any 
sector. Point out that the process requires at least one follow-up visit to see how the 
recommendation is being followed and to name other behaviors that the person should adopt 
according to the situation. 

6b.  Ask participants how they might start incorporating Negotiated Behavior Change into their 
own programs. 

                                                           

 

1Adapted from The FSN Network and CORE Group. 2015. Make Me a Change Agent: A Multisectoral SBC Resource 
for Community Workers and Field Staff. Washington, DC: The TOPS Program. http://www.fsnnetwork.org/make-
me-change-agent-multisectoral-sbc-resource-community-workers-and-field-staff 

http://www.fsnnetwork.org/make-me-change-agent-multisectoral-sbc-resource-community-workers-and-field-staff
http://www.fsnnetwork.org/make-me-change-agent-multisectoral-sbc-resource-community-workers-and-field-staff
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Handout: Role Play Dialogues: Negotiated Behavior Change  

Option A 

Behavior: Seeking medical care for children  

Scenario: CŀǘƘŜǊ ŘƻŜǎƴΩǘ ŀƭƭƻǿ ƳƻǘƘŜǊ ǘƻ ǎŜŜƪ ƳŜŘƛŎŀƭ ŎŀǊŜ ǿƛǘƘƻǳǘ Ƙƛǎ ǇŜǊƳƛǎǎƛƻƴ ŀƴŘ ǿƛǘƘƻǳǘ Ƙƛǎ 
presence 

Actors: Promoter, Mother, Husband 

Actor Dialogue 

1. Greet 

Promoter Good morning, JuliaΦ LǘΩǎ ƎƻƻŘ ǘƻ ǎŜŜ ȅƻǳ. I hope you are doing well.  

Mother ²ŜƭŎƻƳŜΦ LΩƳ ƎƭŀŘ ǘƻ ǎŜŜ ȅƻǳ ǘƻƻΦ ¢Ƙŀƴƪǎ ŦƻǊ ŎƻƳƛƴƎ ǘƻ ǎŜŜ ƳŜΦ 

2. Ask 
3. Listen 

Promoter How old is Peter now? How is he doing?  

Mother tŜǘŜǊ ƛǎ у ƳƻƴǘƘǎ ƻƭŘ ƴƻǿΣ ŀƴŘ ƘŜΩǎ ƴƻǘ ŘƻƛƴƎ ǿŜƭƭΦ IŜ ŎŀǳƎƘǘ ŀ ŎƻƭŘ ǘǿƻ ǿŜŜƪǎ 
ago and is still in bad shape.  

Promoter I am very sorry to hear that. Were you able to take Peter to the doctor? 

Mother Yes, I took him once. Thankfully the day that he was very sick my husband was 
here and he was able to take us to the doctor. The doctor said that he will need to 
see Peter one more time to make sure he is recovering well, but my husband 
ǿŀǎƴΩǘ ƘŜǊŜ ǘƻ Ǝƻ ǿƛǘƘ ƳŜ ǘƻ ǘƘŜ ŘƻŎǘƻǊΦ 

Promoter !ƴŘ ȅƻǳ ŎƻǳƭŘƴΩǘ ǘŀƪŜ Peter by yourself?  

Mother WellΣ Ƴȅ ƘǳǎōŀƴŘ ŘƻŜǎƴΩǘ ŀƭƭƻǿ ƳŜ ǘƻ ƭŜŀǾŜ ǘƘŜ ƘƻǳǎŜ ǿƘƛƭŜ ƘŜ ƛǎ ƴƻǘ ƘŜǊŜΦ {ƛƴŎŜ L 
ŘƻƴΩǘ ƘŀǾŜ Ƙƛǎ ǇŜǊƳƛǎǎƛƻƴ ǘƻ Ǝƻ ǘƻ ǘƘŜ ŘƻŎǘƻǊΣ L ŎƻǳƭŘƴΩt take Peter back.  

Promoter Oh, I see. So whenever you have to do something outside of the house your 
husband has to give you permission and be with you? 

4. Identify 

Mother Yes. My husband needs to give me permission to do any activity out of the 
household. For example, he gives me permission to go and collect water every 
other day. However, when I have to interact with another man, like the doctor, his 
ǇŜǊƳƛǎǎƛƻƴ ƛǎƴΩǘ ŜƴƻǳƎh; he wants to be there.  

Promoter So your husband has to be with you to go to the doctor. How do you feel about 
that?  

Mother aȅ ƘǳǎōŀƴŘ ƭƻǾŜǎ ƳŜ ŀ ƭƻǘ ŀƴŘ ƛǎ ǘǊȅƛƴƎ ǘƻ ǇǊƻǘŜŎǘ ƳŜΤ ǘƘŀǘΩs why he has that rule 
in our household. However, it makes things challenging for me since he works out 
of town. I have to wait for him to come home to take Peter to the doctor, and I am 
afraid that my baby will get sicker if I wait for such a long time.  

Promoter Yes, that is true. Waiting can be risky. Is your husband here?  
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Mother Yes, he just arrived this morning and is resting. We have an appointment with the 
doctor this afternoon.  

Promoter Great news. Do you think he can join us for a minute or two? 

Mother Yes, let me call him.  

5. Discuss 

Promoter Hello. I am happy to meet you. Congratulations on such a beautiful son and for 
being such a loving and protective father. 

Father LǘΩǎ ƴƛŎŜ ǘƻ ƳŜŜǘ ȅƻǳΦ ¸ŜǎΣ L ƭƻǾŜ Ƴȅ ǿƛŦŜ ŀƴŘ Ƴȅ ǎƻƴΤ ǘƘŜȅ ŀǊŜ Ƴȅ ǘǊŜŀǎǳǊŜs. 

Promoter I understand that you have to give permission to your wife to do any activities 
ƻǳǘǎƛŘŜ ƻŦ ǘƘŜ ƘƻǳǎŜΦ L ŀƭǎƻ ǳƴŘŜǊǎǘŀƴŘ ǘƘŀǘ ǎƘŜ ŎŀƴΩǘ Ǝƻ ōȅ ƘŜǊǎŜƭŦ ǘƻ ǘƘŜ ŘƻŎǘƻǊ 
unless she is with you. 

Father ¸ŜǎΣ ǇŜƻǇƭŜ ƘŜǊŜ ƛƴ ǘƘŜ ŎƻƳƳǳƴƛǘȅ ƎƻǎǎƛǇΣ ŀƴŘ L ŘƻƴΩǘ ǿŀƴǘ ǘƘŜƳ ǘƻ ƎƻǎǎƛǇ ŀōƻǳǘ 
my wife if she goes by herself to the doctor, especially since the doctor is a man.  

Promoter I understand that you are trying to protect your wife. Did you also know that 
whenever a woman goes by herself to the doctor, the nurse is present at all times 
during the consultation?  

Father L ŘƛŘƴΩǘ ƪƴƻǿ ǘƘŀǘΦ ¢ƘŀǘΩǎ ƛƴǘŜǊŜǎǘƛƴƎΦ  

6. Recommend 

Promoter I understand your concern and your desire to protect your family. However, it is 
ǾŜǊȅ ƛƳǇƻǊǘŀƴǘ ǘƻ Ŧƻƭƭƻǿ ŘƻŎǘƻǊΩǎ ǊŜŎƻƳƳŜƴŘŀǘƛƻƴǎ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ƻǳǊ ŎƘƛƭŘǊŜƴ 
recuperate fast. Since you know that the nurse will be in the room with your wife, 
Peter, and the doctor, I would like to make a suggestion. Do you think you can give 
permission to your wife to take Peter to the doctor whenever she thinks it is 
necessary?  

Mother Anytime!? That is too much I think. I would like my husband to be with me for the 
routine checkups. Having his permission to take Peter to the doctor whenever he 
is sick would be a relief.  

Father I agree with my wife. I would like to be present for the routine visits. However, if 
she thinks that Peter is sick, she can take him to the doctor.  

Promoter DǊŜŀǘΣ ƭŜǘΩǎ ǘǊȅ ǘƘƛǎ ǘƘŜƴ: whenever your wife thinks that Peter is sick she will take 
your son to the doctor assuming that she has your permission. Is that okay?  

Mother What do you think, honey? Can we try this? 

Father Yes, we can try this. 

7. Agree 

Promoter Next time I come and visit you we can revisit the decision and see how it worked. 
What do you think?  

Father Okay, we can try it. 
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Promoter So, do we agree that Julia has permission to take Peter to the doctor if she thinks 
he is sick? 

Father Yes. 

8. Appointment 

Promoter ¢ƘŀǘΩǎ ƎǊŜŀǘΗ L ǿƛƭƭ Ǉƭŀƴ ǘƻ ŎƻƳŜ ōŀŎƪ ƛƴ ŀ ŦŜǿ ǿŜŜƪǎ ǘƻ ǎŜŜ Ƙƻǿ ǘƘƛƴƎǎ ŀǊŜ ƎƻƛƴƎΦ Lǎ 
that okay with you? And, if anything comes up in the meantime, please just come 
see me.  

Mother Okay, I will. Thanks for coming by. 

Promoter Peter is a lucky baby to have such a loving mother and father!  

Option B 

Behavior: Delaying early marriage 

Scenario: aƻǘƘŜǊ ŘƻŜǎƴΩǘ ǿŀƴǘ ŘŀǳƎƘǘŜǊ ǘƻ ƎŜǘ ƳŀǊǊƛŜŘ ŀǘ мс ōǳǘ ƘǳǎōŀƴŘ ǿŀƴǘǎ ŘŀǳƎƘǘŜǊ ǘƻ ƎŜǘ 
married 

Actors: Promoter, Mother, Father 

Actor Dialogue 

1. Greet 

Promoter Good morning, Angela. How are you doing?  

Mother ²ŜƭŎƻƳŜΦ LǘΩǎ ƎƻƻŘ ǘƻ ǎŜŜ ȅƻǳ ŀƎŀƛƴΦ ¢Ƙŀƴƪǎ ŦƻǊ ŎƻƳƛƴƎ ǘƻ ǾƛǎƛǘΦ 

2. Ask 
3. Listen 

Promoter {ƻ L ƘŜŀǊŘ ǘƘŀǘ tŀǳƭŀΩǎ ǎƛȄǘŜŜƴǘƘ ōƛǊǘƘŘŀȅ ƛǎ ŎƻƳƛƴƎ ǎƻƻƴΣ Ƙƻǿ Řƻ ȅƻǳ ŦŜŜƭ ŀōƻǳǘ 
that? 

Mother Yes, I am excited and worried at the same time.  

Promoter I am glad you are excited. Could you tell me more about your concern about your 
daughter reaching sixteen years of age?  

Mother Sure. Here in our village is very common for girls to get married when they reach 
sixteen years of age. I am worried because Paula is so intelligent and energetic that 
I think she has a lot to give to our community and getting married will stop her 
from going to school and getting prepared to be a great leader.  

Promoter ¢ƘŀǘΩǎ ǘǊǳŜΦ aŀǊǊƛŀƎŜ ƛǎ ŀ ƭƻǘ ƻŦ ǊŜǎǇƻƴǎƛōƛƭƛǘȅΦ  

Mother Yes, and I am sure shortly after getting married she will get pregnant and will stop 
going to school to take care of her children. The same happens ǘƻ ƳŜ ŀƴŘ L ŘƻƴΩǘ 
want that for Paula. However, my husband is pushing Paula to get married since he 
said that is what women supposed to do.  

Promoter I hear you, those traditions are very common in our community and they are 
difficult to change. Is your husband at home today?  
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4. Identify 

Mother Yes, he is. He just got back from the field a couple minutes ago.  

Promoter Do you think he will be willing to talk to me?  

Mother Yes, let me call him (calls the husband to join them). This is my husband, Paul. 

5. Discuss 

Promoter Hello. I am happy to meet you. Congratulations on raising such a beautiful and 
gifted daughter. 

Father LǘΩǎ ƴƛŎŜ ǘƻ ƳŜŜǘ ȅƻǳΣ ǘƻƻΦ ¸ŜǎΣ L ŀƳ ǾŜǊȅ ǇǊƻǳŘ of who Paula is becoming. 

Promoter L ƭŜŀǊƴ ǘƘŀǘ tŀǳƭŀΩǎ ǎƛȄǘŜŜƴǘƘ ōƛǊǘƘŘŀȅ ƛǎ ŀǇǇǊƻŀŎƘƛƴƎ ǎƻƻƴΦ ¸ƻǳ Ƴǳǎǘ ōŜ ǊŜŀƭƭȅ 
excited. I also learned that you think that girls should get married soon after they 
reach sixteen years of age.  

Father Yes, my mom, my sisters and almost every other woman I know in the community 
got married after their sixteenth birthday.  

Promoter Could you tell me why do you think it is important for Paula to get married after 
her sixteenth birthday?  

Father As I said ōŜŦƻǊŜ ǘƘŀǘ ƛǎ ǘƘŜ ŎƻǎǘǳƳŜ ƛƴ ƻǳǊ ŎƻƳƳǳƴƛǘȅΦ L ŘƻƴΩǘ ƪƴƻǿΣ L ƭƻǾŜ tŀǳƭŀ ǎƻ 
ƳǳŎƘ ǘƘŀǘ L ŘƻƴΩǘ ǿŀƴǘ ƘŜǊ ǘƻ ƴƻǘ ƘŀǾŜ ŀ ŦŀƳƛƭȅΦ L ŀƳ ŀŦǊŀƛŘ ǘƘŀǘ ƳŜƴ ǿƛƭƭ ƴƻǘ ǿŀƴǘ 
to marry her when she is older.  

Promoter Thank you for explaining your concern. You know times are changing for example 
in the city most girls are now waiting to get married in their twenties. They are 
going to college before thinking about getting married.  

Father Hmm. I never heard about that. I thought all girls in our country were getting 
married at sixteenth. 

6. Recommend 

Promoter I understand your love for Paula. Do you think you can allow Paula to decide when 
to get married? 

Mother ²ŜƭƭΗ L ŘƻƴΩǘ ǿŀƴǘ ƘŜǊ ǘƻ ƴƻǘ ƎŜǘ ƳŀǊǊƛŜŘ ŜƛǘƘŜǊΦ  

Father Yeah, as I said I love her a lot and I want her to have the joy of having a family. 

Promoter I see. How about letting Paula finish school before asking her to find a husband? 
Do you think this is doable? What do you think of that suggestion?  

Mother What do you think, Paul? She has only two more years in school. I would love if 
Paula could graduate from high school.  

Father Well, I guess we can try it out. 

7. Agree 

Promoter So, do we agree to let Paula graduate from high school before asking her to find a 
husband?  

Father Yes, we can wait to ask her to find a husband. 
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8. Appointment 

Promoter ¢ƘŀǘΩǎ ƎǊŜŀǘΗ L ǿƛƭƭ Ǉƭŀƴ ǘƻ ŎƻƳŜ ōŀŎƪ ƛƴ н ƳƻƴǘƘǎ ǘƻ ǎŜŜ Ƙƻǿ ǘƘƛƴƎǎ ŀǊŜ ƎƻƛƴƎΦ Lǎ 
that OK with you? And, if anything comes up in the meantime, please just come 
see me.  

Mother OK, I will. Thanks for coming by. 

Promoter No problem. I am glad that Paula will have the opportunity to finish high school.  

Option C 

Behavior: LƴŎƻǊǇƻǊŀǘƛƴƎ ŦƛǎƘ ŦǊƻƳ ǇŜǊǎƻƴŀƭ ŦƛǎƘǇƻƴŘǎ όŀǉǳŀŎǳƭǘǳǊŜύ ƛƴǘƻ ŎƘƛƭŘǊŜƴΩǎ ŘƛŜǘ  

Scenario: aƻǘƘŜǊ ǿŀƴǘǎ ǘƻ ƛƴŎƭǳŘŜ ŦƛǎƘ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ŘƛŜǘ ōǳǘ ƘǳǎōŀƴŘ ǎŜƭƭǎ ŀƭƭ ǘƘŜ ŦƛǎƘ ŀǘ the market 

Actors: Behavior Change Agent (BCA), Mother, Father 

Actor Dialogue 

1. Greet 

BCA  Good morning, Angela. How are you doing? I hope your fish pond is prospering. 
Congratulations on the first harvest of fish!  

Mother ²ŜƭŎƻƳŜΦ LǘΩǎ ƎƻƻŘ ǘƻ ǎŜŜ ȅƻǳ ŀƎŀƛƴΦ ¢Ƙŀƴƪǎ ŦƻǊ ŎƻƳƛƴƎ ǘƻ ǾƛǎƛǘΦ 

2. Ask 
3. Listen 

BCA {ƻ L ǳƴŘŜǊǎǘŀƴŘ ƛǘΩǎ ōŜŜƴ ŀōƻǳǘ с ƳƻƴǘƘǎ ǎƛƴŎŜ ȅƻǳ ƛƴǎǘŀƭƭŜŘ ȅƻǳǊ ŦƛǎƘǇƻƴŘΦ Iƻǿ ƛǎ 
it going?  

Mother Things are going pretty well. We received some great training and have been 
trying to apply everything that the fishery outreach workers taught us.  

BCA ¢ƘŀǘΩǎ ƎƻƻŘ ǘƻ ƘŜŀǊΦ 5ƛŘƴΩǘ ȅƻǳ ŀƭǎƻ ƘŀǾŜ ŀ Ǿƛǎƛǘ ŦǊƻƳ ǘƘŜ ƭƻŎŀƭ ƘŜŀƭǘƘ ŎŀǊŜ ǿƻǊƪŜǊΚ 

Mother Oh, yes. She mentioned that many children are undernourished in our community 
and that we need to try including other foods in their diet, like fish.  

BCA ¢ƘŀǘΩǎ is true. Fish are an important source of protein! Tell me, how is it going?  

Mother Well, I have been trying, but there are some things that have made it quite 
difficult.  

BCA Lǘ Ŏŀƴ ōŜ ƘŀǊŘ ǘƻ ǘǊȅ ǘƻ ŎƘŀƴƎŜ ȅƻǳǊ ŦŀƳƛƭȅΩǎ ŘƛŜǘΣ ŀƴŘ LΩƳ ǾŜǊȅ ƘŀǇǇȅ ǘƘŀǘ you are 
trying. Can you tell me about some of the things that have made it hard for you? 

4. Identify 

Mother ¸ŜǎΣ ǿŜƭƭΣ Ƴȅ ƘǳǎōŀƴŘ ŘƻŜǎƴΩǘ ǿŀƴǘ ƳŜ ǘƻ ǳǎŜ ǘƘŜ ŦƛǎƘ ŦǊƻƳ ƻǳǊ ŦƛǎƘǇƻƴŘ ƛƴ ƻǳǊ 
family meals. He wants to sell all the fish because he says we can make more 
money.  
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BCA So your husband thinks that making money at the market is more important for 
ǘƘŜ ŦŀƳƛƭȅ ǘƘŀƴ ƛƴŎƻǊǇƻǊŀǘƛƴƎ ƴŜǿ ŦƻƻŘǎ ƛƴǘƻ ȅƻǳǊ ŎƘƛƭŘǊŜƴΩǎ ŘƛŜǘΚ  

Mother Yes, he feels that our kids look just like the rest of the kids in the village and they 
are all pretty healthy. I mean, they get sick sometimes, but he says that is just 
normal. 

BCA And what do you think?  

Mother Well, in the education sessions we learned that children should eat more foods 
and different foods to ensure that they grow up big and strong.  

BCA This is true. Have you tried to talk to your husband about this? 

Mother ¸ŜǎΣ ōǳǘ ƛǘ ƛǎ ƘŀǊŘ ŀƴŘ ƘŜ ŘƻŜǎƴΩǘ ŀƭǿŀȅǎ ƭƛǎǘŜƴΦ 

BCA Maybe it would help if we talked with him together. Is your husband around? Can 
he join us? 

Mother ¸ŜǎΣ ƘŜΩǎ Ƨǳǎǘ ƻǳǘǎƛŘŜΦ LΩƭƭ Ŏŀƭƭ ƘƛƳ όŎŀƭƭǎ ǘƘŜ ƘǳǎōŀƴŘ ǘƻ Ƨƻƛƴ ǘƘŜƳύΦ ¢Ƙƛǎ ƛǎ Ƴȅ 
husband, Cipriano.  

Actor Dialogue 

5. Discuss 

BCA Hello. I am happy to meet you. Congratulations on your beautiful fishpond! I 
understand it was a lot of work, but that you have finally started harvesting the 
fish. That is great news. 

Father LǘΩǎ ƴƛŎŜ ǘƻ ƳŜŜǘ ȅƻǳΣ ǘƻƻΦ ¸ŜǎΣ L ŀƳ ǾŜǊȅ ǇǊƻǳŘ ƻŦ ƻǳǊ ŦƛǎƘΦ Lǘ ǘƻƻƪ ŀ ǿƘƛƭŜ ŦƻǊ ǘƘŜƳ 
ǘƻ ƎǊƻǿΣ ōǳǘ ƴƻǿ ƛǘΩǎ ŀƭƭ ǿƻǊǘƘ ƛǘΦ  

BCA I understand that you have been selling the fish you harvest at the market to get 
more money.  

Father Yes, almost everyone in our community enjoys eating fish, and my neighbors are 
happy to buy from me.  

BCA LǘΩǎ ƎƻƻŘ ǘƘŀǘ ǇŜƻǇƭŜ ŜƴƧƻȅ ŜŀǘƛƴƎ ŦƛǎƘΦ ¢ƘŜȅ are a great source of protein, which is 
important for the body to grow and have energy. Do your kids like to eat fish?  

Father L ŘƻƴΩǘ ƪƴƻǿΦ ²Ŝ ŘƻƴΩǘ ǊŜŀƭƭȅ ŦŜŜŘ ǘƘŜƳ ŦƛǎƘ ōŜŎŀǳǎŜ ǘƘŜȅ ŀǊŜ ǎƻ ǾŀƭǳŀōƭŜ L ǎŜƭƭ 
them all. I mean, I know my wife wants to feed them fish, but the kids are so small 
ǘƘŜȅ ŘƻƴΩǘ ƴŜŜŘ ǘƻ Ŝŀǘ ǘƘŀǘ ƳǳŎƘ ŀƴȅǿŀȅǎΦ  

BCA The kids are small at their young age, but they also have the most growing to do. 
They actually need even more food at this time in their lives, especially food from 
animals, so they can continue to grow into strong healthy adults. 

Father Hmm. I never thought of it that way. But, the money is important too. 
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6. Recommend 

BCA I understand that you need to make money and that selling fish at the market adds 
another source of income. But, it is also important to make sure your kids have 
enough quality food. The food you feed them now will determine how healthy 
they are later. 

L ǿƻǳƭŘ ƭƛƪŜ ǘƻ ƳŀƪŜ ŀ ǎǳƎƎŜǎǘƛƻƴΦ ²ƘŜƴ !ƴƎŜƭŀ ǇǊŜǇŀǊŜǎ ŦƻƻŘΣ ǿƘȅ ŘƻƴΩǘ ȅƻǳ ƘŜƭǇ 
her to include some fish for each of the family members: you, her, and each of 
your children? You will still have a lot of fish to sell and your kids will be getting the 
nutrients they need. Do you think you can do this? 

Mother ²ƻǿΗ !ŘŘƛƴƎ ŦƛǎƘ ǘƻ ŜǾŜǊȅƻƴŜΩǎ ǇƭŀǘŜ ŜǾŜǊȅ Řŀȅτthat is going to be a lot of fish!  

Father ¸ŜŀƘΣ L ŘƻƴΩǘ ǘƘƛƴƪ L Ŏŀƴ ŀŦŦƻǊŘ ǘƻ ƪŜŜǇ ŀƭƭ ǘƘƻǎŜ ŦƛǎƘ ŦƻǊ Ƨǳǎǘ ƻǳǊ ŦŀƳƛƭȅΦ  

BCA I see that including fish in your household diet every day is a lot to ask. How about 
trying to add fish to your meals every other day? Angela, can you remind Cipriano 
to save a few fish for you to make with dinner every other day? What do you think 
of that suggestion?  

Mother What do you think, Cipriano? Every other day would be okay. The kids do love to 
Ŝŀǘ ŦƛǎƘΧ  

Father Well, I guess we can try it out. 

7. Agree 

BCA DǊŜŀǘΗ ²Ƙȅ ŘƻƴΩǘ ȅƻǳ ƪŜŜǇ ǘǊŀŎƪ ƻŦ Ƙƻǿ Ƴŀƴȅ ŦƛǎƘ ȅƻǳ ǎŜƭƭ ǇŜǊ ǿŜŜƪ ŀƴŘ Ƙƻǿ 
many fish your family eats? Also, we can measure the kids now and then check 
them again when I come back in a couple months to see how much they grow! 

Father Ok, I guess we can try it for a couple months. 

BCA So, do we agree that Angela will feed everyone in the family fish at least every 
other day?  

Mother and 
Father 

Yes. 

8. Appointment 

BCA ¢ƘŀǘΩǎ ƎǊŜŀǘΗ L ǿƛƭƭ Ǉƭŀƴ ǘƻ ŎƻƳŜ ōŀŎƪ ƛƴ н ƳƻƴǘƘǎ ǘƻ ǎŜŜ Ƙƻǿ ǘƘƛƴƎǎ ŀǊŜ ƎƻƛƴƎΦ Lǎ 
that OK with you? And, if anything comes up in the meantime, please just come 
see me.  

Mother OK, I will. Thanks for coming by. 

BCA No problem. I am glad the fish pond is working out and that your kids are going to 
benefit on top of the added income for the family. 
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Handout: Steps in the Process of Negotiated Behavior Change 

  

1. Greet the person and establish confidence. 

  

2. Ask the person about current behaviors/practices.  

  

3. Listen to/reflect on what the person says. 

  

4. Identify any difficulties/obstacles and possible 

causes; select one difficulty/obstacle to work on. 

  

5. Discuss with the person different possible ways to 

overcome the obstacle. 

  

6. Recommend and negotiate doable actions: Ask for 

solutions from the community member; offer 

additional options/suggestions and NEGOTIATE with 

the person to help him/her select one option/action 

that he/she can try. 

  

7. Person agrees to try one or more of the options, and 

the person repeats the agreed upon action. 

  

8. Make an appointment for the follow-up visit. 






















































































